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Abstract

This chapter provides a comprehensive overview of the current state of Educa-
tion for Sustainable Development (ESD) in the Czech Republic. It covers the 
historical development and the structure of the education system and relevant 
policies, emphasizing the integration of ESD into formal and non-formal edu-
cation. The leading documents covering early childhood to upper secondary 
education are the Framework Educational Programmes (FEPs). The recently 
revised FEP document outlines curricular principles aimed at integrating 
competences (i.e., for citizenship and sustainability) and cross-cutting issues 
(i.e., a society for all and a sustainable environment). These principles were 
designed to address key challenges of the past, including a lack of emphasis 
on active and participatory learning methods, which often resulted in pas-
sive learning environments dominated by frontal teaching, thus hindering the 
development of critical skills such as independent decision-making, critical 
thinking and effective communication. In the new curricula, innovative peda-
gogical methods should systematically implement ESD as a transdisciplinary 
theme across the curriculum. Structural and institutional challenges will be 
consequently addressed, including the fragmented nature of teacher education, 
which remains discipline-based and often lacks the interdisciplinarity required 
to effectively teach sustainability. In this context, the role of non-governmen-
tal organizations (NGOs) and their collaboration with schools and universities 
through innovative programs and partnerships are crucial. However, there are 
issues of accessibility and equity in environmental education, as many non-
formal Environmental Education and ESD programs are voluntary and there-
fore tend to be attended by children from middle and upper socio-economic 
backgrounds, excluding those from disadvantaged backgrounds. To address 
these challenges, recent curriculum revisions and strategies aim to improve 
the integration of sustainability and climate change into compulsory education 
through formal curricula.
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Introduction

Structure of the Educational System

Early childhood care is mainly provided by children’s groups, and falls under 
the responsibility of the Ministry of Labour and Social Affairs. Education from 
pre-school to higher education is the responsibility of the Ministry of Edu-
cation, Youth and Sports (MEYS) which administers the following types of 
schools: nursery schools, primary schools, upper secondary schools, conser-
vatories, tertiary vocational schools, basic arts schools and language schools 
authorized to hold state language examinations; see Figure 1 for the structure. 
Higher education is regulated separately (EURYDICE, 2024a).
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Table 1 shows the latest available data on the number of educational institu-
tions from pre-school to upper secondary level (ISCED levels 0-3). For spe-
cial needs education, there are separate educational institutions (112 nursery 
schools, 320 primary schools, 138 secondary schools) (EURYDICE, 2024b). 
In addition to these public schools, there are also schools and educational 
institutions of non-public donors, that is, private and church education. Al-
though this is a relatively small segment of the education system, its existence 
represents a significant expansion of the educational offer. These schools are 
obliged to follow the Czech legislation and respect the Framework Education-
al Programme (FEP), but their practice is slightly different in many respects 
(Kitzberger, 2015).

Table 1  Number of Educational Institutions from Pre-Primary to Upper-Secondary 
Education Level (ISCED levels 0–3) of Different Types in the Czech Republic in 
2022/2023

Type of 

educational 

institution in 

English (in 

Czech lan-

guage)

ISCED 

levels 

provided

Main orien-

tation of the 

programs 

provided

Number of educational institutions

Total Public Private-

government-

dependent

Private- 

independent

Nursery 

schools 

(mateřské 

školy)

0 (-) 5374 4877 497 (-)

Basic schools 

(základní 

školy)

1,2 (-) 4261 3914 347 (-)

Second-

ary schools 

(střední školy)

3 G, V 1294 953 341 (-)

Conservatories 

(konzervatoře)
3 V 18 13 5 (-)

Notes: G = General; V = Vocational; (-) = Not applicable

Source: Ministry of Education, Youth and Sports; Revised from EURYDICE, 2024b.
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Pre-School Education 

Pre-school education is organized for children, usually between the ages of 
3 and 6, with the aim of enriching the child’s daily program during the pre-
school years, and providing professional care. In September 2017, the last 
year of pre-primary education (i.e., from 5 years of age) became compulsory. 
Nursery schools are mostly run by municipalities; however, a small number 
have been set up by private providers and churches.

In March 2005, MEYS adopted the Framework Programme for Pre-school 
Education.1 It lays down rules for educational activities in nursery schools and 
kindergartens with a program adapted to the needs of children and preparatory 
forms of primary schools. The programs may focus on aesthetic activities, 
physical activities, ecology, and so on. Nursery schools can also use some of 
the alternative programs, for example Montessori pedagogy, Waldorf peda-
gogy, and Step by Step, or join the network of Healthy Nursery Schools - A 
Curriculum of Nursery Schools Advocating Health. This is an opportunity 
to set up environmental programs, for example in the Forest Schools. Ac-
cording to the Handbook for interested parents, teachers and school founders 
(Vošahlíková, 2010), the aims of an eco-school are to enable children to spend 
time in nature or in a naturally designed school garden every day, to promote 
a healthy lifestyle through healthy food, plenty of opportunities for exercise 
in natural terrain, and outdoor hardening in all weathers. Forest Schools (as 
a specific category) are supported by the Ministry of the Environment (MoE) 
and are included in the MEYS Register of Schools and School Facilities; 
41.8% of them are certified according to the quality standards for forest kin-
dergartens and clubs (data from 02/2024).

In nursery schools, children are taught by nursery school teachers, most of 
whom have completed secondary education with a specialization in pre-school 

1	 It builds on the Framework Programme for Pre-school Education published in 

2001.
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pedagogy (graduates of secondary pedagogical colleges). They may also be 
trained at higher vocational schools or at higher education institutions in a 
bachelor's or master's degree program. The training must always be special-
ized in early childhood education (MEYS, n.d.).

Primary and Lower Secondary Education 

Primary and lower secondary education (basic education) begins at the age 
of 6 and lasts 9 years. It is mostly organized within a single structure system 
in 9-year basic schools. Lower secondary education can also be provided by 
multi-year general secondary schools and 8-year conservatoires (EURYDICE, 
2024a).

Children may receive their primary education in a variety of different schools, 
which may also use different types of educational programs. Most commonly, 
children attend a regular 9-year primary school, which is divided into two lev-
els: primary and lower secondary; primary comprising grades 1-5 and lower 
secondary grades 6-9.

In addition, children have the option of attending 6- or 8-year grammar 
schools (gymnasiums) after their 5th or 7th year of primary school. Students 
may also choose to attend a conservatory, for example an 8-year dance con-
servatory, and some students with disabilities are placed in special schools to 
meet their needs. All of these different types of schools provide pupils with a 
basic education that enables them to continue their education at secondary and 
university level. Especially, gymnasiums are designed to provide a sound ba-
sis of lower (and consequently upper) secondary education, as a step towards 
tertiary education. With regard to the commitment to address global environ-
mental challenges at the local level and to promote sustainable practices in 
their communities, there is the Eco-Schools Network (see below) and schools 
with a special focus on the environment (e.g., the Nature School – an 8-year 
gymnasium, Přírodní škola).
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The Czech School Inspectorate conducted a thematic survey (in the 2019/2020 
school year) to assess selected aspects of the conditions and course of environ-
mental education in primary schools. According to the results of this survey, 
in three quarters of the evaluated schools, support for environmental education 
(e.g., coordination of activities, consultation and methodological support, ini-
tiation of cooperation) was organizd by environmental education coordinators, 
half of whom had also completed a specialization course for this position. This 
is a voluntary activity of the school; a less common practice is the existence of 
a functional team of teachers who would jointly plan and implement environ-
mental education – the existence of such a team was found in about half of the 
evaluated schools. The support for environmental education by school man-
agement is provided by opening opportunities for teachers to participate in in-
service teacher training that focuses specifically on environmental education 
issues (Novosák et al., 2020). 

Upper Secondary Education

This level of education is provided by secondary schools, which may be gen-
eral or specialized (with a higher or lower proportion of the general compo-
nent); they prepare pupils for further study or for a profession or employment. 
Programs last from 2 to 4 years and cover a wide range of fields to meet the 
educational needs of the Czech population aged 15-19.

The upper secondary school is a type of school with three basic subtypes: sec-
ondary general school, secondary technical school, and secondary vocational 
school. If the school meets the requirements for registration in the Register of 
Schools and School Facilities, it may offer different levels, fields and forms of 
secondary education. Secondary education is also provided at conservatories, 
which provide artistic education in 6- or 8-year programs for a small number 
of students admitted on the basis of aptitude tests.

For pupils who have already completed secondary education with a vocational 
certificate or school leaving examination and wish to acquire further or better 
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qualifications, secondary schools organize several types of extension studies. 
Only the Maturita (General Certificate of Secondary Education) gives access 
to tertiary education.

Vocational Schools

According to the Government Regulation 211/2010 on the system of educa-
tional fields in basic, secondary and post-secondary vocational education, the 
Czech Republic offers 281 specialization programs in secondary education. 
Each (narrow) specialization has its own FEP, from which schools can create 
a curriculum with relatively large modifications. Schools can specialize the 
FEPs according to their own needs and the needs of the region. The Czech 
Republic is therefore characterized by a large number of specializations, each 
with its own FEP (e.g., engineering has 13 FEPs, while construction, survey-
ing and cartography even have 18 FEPs). Vocational school teachers must 
have a pedagogical qualification in addition to a qualification in their field of 
study (neither of which includes training in Education for Sustainable Devel-
opment) (Zeman, 2023). 

The interest in apprenticeship has been decreasing since 2012, but the capacity 
of upper secondary schools is still insufficient and those interested in general 
upper secondary education have to attend vocational schools. As a result, the 
number of students in upper secondary vocational education is relatively high 
(varying from region to region). Narrow specialization with lower qualifica-
tions in general subjects is associated with high unemployment rates. A re-
form of this system is underway (to be completed in 2027) – it envisages 130 
programs with a more general base (e.g., mathematics, languages) and a later 
vocational base (e.g., construction), to which students could then add other 
specializations (e.g., interior design, roofing).2  

2	 Husová, Z. (2025). Process of revision of secondary vocational education. Presen-

tation at the Education Committee of the Government Council for Sustainable 

Development, 20 January 2025.
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Vocational and secondary schools often lack programs tailored to the specific 
economic, environmental and social challenges of their regions and their 
needs for sustainable development. Due to the underdeveloped  sector of small 
and medium enterprises (SME), there is a lack of school partnerships with lo-
cal industry and government. As a result, secondary education is mostly not 
instrumental in supporting regional environmental goals, addressing climate 
change challenges, mitigating environmental degradation and promoting 
community-based sustainability initiatives. On the other hand, according to 
the School Atlas, there are about 30 secondary and vocational schools in the 
Czech Republic with an Ecology and Environment study program (including 
environmental protection and creation), and even more with ecology programs 
related to agriculture and forestry. 

Formal Educational Policy

The main document is the Act No. 561/2004 Coll. on Preschool, Basic, Sec-
ondary, Tertiary Professional and Other Education (the Education Act). This 
Act was amended in 2015 by Decree No. 82/2015. Early childhood care is 
regulated by the Act on the Provision of Care for Children in a Children's 
Group.

On the basis of the Education Act, curricular documents have been incorpo-
rated into the education system of the Czech Republic: the National Education 
Programme (White Book introduced in 2002; no longer valid) and the Frame-
work Educational Programmes (FEPs from 2004).

As a basis for the ongoing revision of the FEPs, the Strategy for the Education 
Policy of the Czech Republic up to 2030+3 (adopted in 2020) provides general 

3	 This Strategy 2030+ is a follow-up document to the Strategy for the Education 

Policy of the Czech Republic until 2020. Its aim is to prepare the education sys-

tem of the Czech Republic for the new challenges and to address the persistent 

problems in the system.
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principles and describes the priorities to be addressed in the field of formal 
education, non-formal learning and lifelong learning. It has two main strategic 
objectives which focus on transforming the content of education and on reduc-
ing social inequalities in education. These objectives are further developed in 
strategic lines that focus on changing the content, methods and evaluation of 
education; promoting equal access to quality education; supporting teachers; 
increasing professional capacity, trust and cooperation; and ensuring stable 
funding. One of the strategic objectives of this strategy is to identify the com-
petences needed for active citizenship, professional and personal life as the 
main educational objectives, which will have implications for applied pedago-
gy. On the basis of this document, Guidelines for the Revision of the Frame-
work Curriculum for Primary Education (MEYS, 2022) have been published; 
the FEP documents for pre-primary and primary education were completed in 
January 2025, and recently related methodological tools have been developed 
– the Model School Education Programmes, which complement the FEP at 
school level. Success in developing these methodological materials, including 
evaluation methods, is a prerequisite for the practical applicability of the new 
curricula.

Until 2027, the implementation document of Strategy 2030+ is the Long-
term Plan for Education and the Development of the Education System of 
the Czech Republic (2023-2027) (MEYS, 2023a). One of its main goals is to 
change the subject structure of secondary schools to strengthen general educa-
tion.

Revision of the Framework Educational Programmes 

FEPs mainly define the specific objectives, form, duration and compulsory 
content of education, as well as the conditions for the process and completion 
of education. They set binding educational standards for pre-school, primary 
and secondary education. On the basis of the FEPs and the rules laid down in 
them, individual schools draw up their own School Education Programmes 
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(SEPs). The curricular documents for pupils and students from 3 to 19 years 
of age are thus developed at two levels: the state level and the school level 
(see Figure 2).

Figure 2  The System of Curricular Documents in the Czech Republic

Notes: Types of Framework Educational Programmes (FEPs):

FEP PSE – for Pre-School Education;

FEP BE – for Basic (i.e., primary and lower secondary) Education

FEP GE – for Secondary General Education (grammar schools);

FEP STVE – for Secondary Technical and Vocational Education.

FEP BAE – for Basic (i.e., primary and lower secondary) Artistic Schools;

FEP LS – for Language Schools.

* �Other FEPs – additional Framework Educational Programmes defined by the Education Act – such as for 

educational institutions providing special needs education. 

Source: Revised from General Chapter of the Revised FEP D
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FEPs are based on a general education strategy that emphasizes key compe-
tences, their link with educational content, and the application of acquired 
knowledge and skills in practice. The key learning objectives to be achieved 
through FEPs are set out in Figure 3.

Figure 3  Interrelationships Between Educational Objectives and Content Categories 
of the FEP for Primary Education

Source: Revised from General Chapter of the Revised FEP Document.

Although the competence-based FEPs for primary education were approved 
for the first time in 2004, the implementation of the pedagogical principles in 
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the curricula is still inadequate, and frontal teaching prevails with a minimum 
of activating elements, which is demotivating for a large proportion of pupils. 
They have few opportunities to develop communication skills, independent 
decision-making, critical thinking, processing and evaluating new informa-
tion, self-assessment and peer assessment. Teaching is mostly not differenti-
ated according to pupils’ individual abilities, and elements of individualization 
are only sporadically included in teaching (CSI, 2019, p.136). This situation 
has not changed much in recent times, as active learning methods are still not 
common in our education system (didactic teaching prevails) (see Figure 4). 
In order to improve this situation, the curriculum was revised in 2024 in ac-
cordance with the Strategy for the Education Policy of the Czech Republic up 
to 2030+. 

Figure 4  Frequency of Organizational Forms of Teaching in Primary Education
Inidence of organisational types of teaching at the first and second level of education - share of inspection visits (%)

Source: CSI, 2023, p.62.
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The curriculum revision process is being carried out on a participatory basis, 
with representatives of non-governmental organizations (NGOs), including 
those from the field of environmental education, as members of various work-
ing groups. This will ensure that the curricula include ESD competences (one 
of the key competences is a competence for citizenship and sustainability) 
and that the cross-cutting themes have a strong sustainable development di-
mension, namely Society for all and a Sustainable environment (Novák et al., 
2024).

The Status of ESD

The Overall ESD Policies

Environmental Education and ESD are developed within a legal framework, 
based in particular on the Environmental Act No. 17/1992, which formulates 
the need to focus on sustainability and to implement sustainability principles 
in the education system. The Act on Environmental Information No. 123/1998 
contains a special paragraph on the duties of the public administration in the 
field of environmental education; the Act on Education No. 561/2004 defines 
eight main objectives of the education system in the Czech Republic, includ-
ing democracy, human rights, social cohesion, gender equality, respect for eth-
nic, cultural and religious identity, and environmental protection.

The general policy document formulated with the aim of implementing the 
United Nations’ Sustainable Development Goals (SDGs) in all areas of so-
ciety is the Strategic Framework – Czech Republic 2030 (Kásniková, 2017). 
The National Review of this strategy in 2021 delegated the implementation of 
ESD to the new Strategy for the Education Policy of the Czech Republic until 
2030+ and the revised Framework Education Programmes.

This Strategy 2030+ recognizes the changing role and status of formal educa-
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tion, partly in response to the environmental changes we are currently facing, 
such as climate change, loss of biodiversity, increasing air and water pollution, 
the ever-increasing consumption of non-renewable resources, and a declin-
ing natural resource base. The document stresses the urgent need to innovate 
the content and methods of education at all levels, and to equip citizens with 
the competences to act in a socially and environmentally responsible manner. 
Incorporating the principles of sustainable development is therefore one of the 
objectives of civic education. New forms and methods of education that reflect 
the transversal nature of sustainable development are seen as a prerequisite for 
understanding the interconnectedness and interdependence of today's world. 
In terms of modernization, the school must respond to the technological and 
social changes associated with global megatrends and develop the sustainable 
culture of the school (the whole-school approach is formulated here).

The importance of environmental education is justified in the State Environ-
mental Policy of the Czech Republic, which became the basis for the devel-
opment of the recently valid State Programme of Environmental Education, 
Awareness and Counselling in the Czech Republic for 2016–2025 (SPEEAC)4  
– this national plan was prepared as a supra-ministerial document and was 
adopted in October 2000 as the strategic basis for the long-term develop-
ment of environmental education and ESD. It defines priority areas, priority 
themes, goals and objectives for the promotion of environmental education at 
the national level in the Czech Republic (relevant themes are: Nature; Place & 
Settlement & Landscape; Sustainable Consumption; Climate in Context). The 
latest Action Plan for Environmental Education 2021-2025, developed by the 
EE (Environmental Education) Working Group of the Education for Sustain-
able Development Committee under the Government Council for Sustainable 
Development (GCSD), builds on previous action plans, assesses the current 

4	 Submitter of the State Programme to the Government of the Czech Republic and 

its guarantor is the Ministry of the Environment; the Program was approved by 

Resolution No. 652 of 20 July 2016 (MoE, 2021).
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status in all areas, and sets target statuses for them; its conclusions respond to 
the recommendations of expert studies and analyses on environmental educa-
tion.

Other important aspects of sustainability are included in the Ministry of For-
eign Affairs’ document Strategy for Global Education (GE) 2018-2030 (this 
strategy follows the first National Strategy for Global Development Education 
2011-2015 and the updated version for the period 2016-2017). The strategy 
includes more “anthropocentric” themes within the SDGs, which are not re-
flected in SPEEAC. Biennial action plans for this strategy are being developed 
by the Global Education Working Group under the Government Council for 
Development Cooperation. This group is led by the Ministry of Foreign Af-
fairs (MFA) and includes ministries, regional public bodies, the Czech Devel-
opment Agency, civil society organizations, academia and the private sector. 
With the aim of implementing the national GE strategy and the Dublin Dec-
laration, this forum plans joint actions on raising awareness of global issues, 
grant schemes, and so on.

ESD is not enacted independently; rather, the topic is included in relevant 
broader education documents, such as the Strategy for the Education Policy of 
the Czech Republic up to 2030+ (mentioned above), and the Long-term Plan 
for Education and the Development of the Education System of the Czech 
Republic (2023-2027). Attempts to develop an autonomous strategy under 
the auspices of MEYS have not been successful in the past. This was the case 
when the Czech Republic signed up to the United Nations Economic Com-
mission for Europe (UNECE)  Strategy in 2005 – as a result, the National 
Strategy for Education for Sustainable Development of the Czech Republic 
(2008-2015) was adopted by government resolution in July 2008. The MoE 
had only an initiating and methodological role in the preparation of this strat-
egy, while MEYS was responsible for the preparation of its action plans. The 
second action plan, adopted in 2011 under the title Education for Sustainable 
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Development (ESD) Measures for 2011 and 2012 to the Strategy of Education 
for Sustainable Development of the Czech Republic (2008-2015), was imple-
mented by MEYS at a time of economic crisis with a delay and only formally 
– without a perspective for continuation in the future (Dlouhá, 2012).

Recently, the main national body for ESD has been the ESD Committee of 
the Government Council for Sustainable Development, which brings together 
about 25 different stakeholders (such as relevant ministries, NGOs, research-
ers, regional authorities, and UN organizations; it plans to include youth mem-
bers). It is coordinated by the MoE and MEYS, and meets about five times a 
year. The committee supports the work of key stakeholders to implement the 
principles of ESD in non-formal education and national curricula. In the fu-
ture, all schools will have to include ESD in their work with children in one 
way or another in accordance with the formal curriculum documents (Novák 
et al., 2024).

Regional Level

Municipalities establish the majority of primary and nursery schools or have 
to ensure access to such schools by agreement with another municipality, that 
is, they act as school founders and have many obligations towards schools and 
their principals. The regional authorities are also obliged to ensure the condi-
tions for secondary and higher vocational education (Kitzberger, 2015).

Regional authorities (14 in total in the Czech Republic) have their own long-
term plans for the development of education policy; they also develop and 
approve the Regional Concept of Environmental Education as a strategic 
document based on the Environmental Information Act No. 123/1998. The 
recommendations for regional authorities, as founders of educational institu-
tions, emphasize ESD as a long-term regional strategic and political goal. This 
requires, among other things, methodological support for schools and educa-
tional institutions, efforts to decarbonize these institutions, and the develop-



71 Status, Trends and Issues of Education for Sustainable 
Development (ESD) in the Czech Republic

ment of energy-efficient educational infrastructure (MEYS, 2023a).

Some regional authorities and municipalities establish or contract organiza-
tions to carry out specific tasks in the field of ESD and environmental educa-
tion, and they also financially support (with varying intensity and focus) ESD 
and environmental education activities and programs in their area. In addition, 
local authorities (cities, etc.) have the opportunity to participate in various sus-
tainable development programs such as Local Agenda 21, Smart Cities, Cov-
enant of Mayors, and so on which implement lifelong learning policies.

School Level

Schools develop their own School Education Programmes (SEPs) autono-
mously on the basis of the Framework Education Programme – they use their 
own ideas and teaching experience to implement the principles outlined in the 
FEP and to achieve the basic learning objectives, with the right to omit, reduce 
or extend certain parts of the FEP. In the past, the Manual for the develop-
ment of the SEP provided instructions for the preparation of the document as a 
whole, and its various components and specific examples. In the future, three      
models of school curricula will be offered as examples of discipline-based and 
also transdisciplinary curricula, with different levels of application of innova-
tive pedagogical approaches.

In addition to the basic tasks given by the FEP, the recommendations for 
schools are as follows (MEYS, 2023a, pp. 29-30):

1) �Adopt a whole-school approach to sustainability and the principles of place-
based learning.

2) �Implement sustainability in the curriculum in a cross-curricular way across 
different educational areas, with participation of the whole teaching staff 
and in cooperation with partners outside the school (educational organiza-
tions, eco-centers, community, NGOs).
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3) �Undertake out-of-school learning programs (in the village, in nature, etc.), 
including cooperation with a wide range of institutions, where the educa-
tional areas are linked to real life.

4) �Use the function of school coordinators for environmental education and 
awareness to promote effective education on sustainability and to support 
the implementation of innovative educational methods.

5) �Train educators in all areas of sustainability (environmental and socio-eco-
nomic), including climate education, media literacy and the development of 
critical thinking and evaluation of information and resources.

Financing

The MoE is the main guarantor of environmental education, awareness and 
environmental counselling in the Czech Republic. Within the Ministry, the 
Unit of Voluntary Instruments and Cooperation with NGOs plays a leading 
role in coordinating environmental education and its funding (MoE, 2024). 

At the national level, the main funding for environmental education comes 
from the State Environmental Fund of the Czech Republic and the NGO fund-
ing program of the MoE. A significant part of environmental education fund-
ing comes from occasional EU grants, the European Social Fund or grants 
from the European Economic Area (EEA) and Norway. The MoE regularly 
issues calls for projects on capacity development in SD and environmental is-
sues for different target groups (NGOs, municipalities). Recently, such a call 
was focused on capacity building in climate change education (Novák et al., 
2024).

As the programs are mostly run on a non-formal basis, funding for environ-
mental education also comes from a variety of sources, including different 
regional funds and from several municipalities, foundations, international 
NGOs, and corporate social responsibility programs of companies or individu-
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als. This ensures independence from government policy and openness to new 
approaches and trends.

International Initiatives

The Czech Republic is a member of the UNECE Steering Committee on Edu-
cation for Sustainable Development, thus contributing to the long-term imple-
mentation of the UNECE Strategy for ESD adopted in 2005.

The ESD 2030 Country Initiative was developed by the MoE, MEYS, and the 
Czech Commission for UNESCO, and was approved by UNESCO in 2024. 
The principle of this Czech initiative is that the experience with traditional 
environmental education and ESD programs developed in the non-formal 
learning sector will be transferred to formal education through a complex cur-
riculum change. 

Actions Taken and Performance Achieved for ESD

ESD has developed through a relatively long evolution from the grassroots – 
in the context of non-formal education. Nature and environmental protection 
had a strong tradition in the Czech Republic even during the socialist period, 
and the roots of the continuous development of environmental education can 
be traced back to the 1960s. However, the system of environmental education 
in its present form began to take shape gradually after 1989, when it was sup-
ported by legislation and institutionally – as part of the agenda of the state ad-
ministration, the conditions for funding were created. This led to a great diver-
sification of educational methods and forms, often in cooperation with foreign 
countries – the connection with international trends contributed to a diversity 
of approaches, attention was paid to civic skills and attitudes, and traditional 
values were reconsidered. Systemic support from the public administration 
was declared by Act No. 123/1998 on the Right to Environmental Informa-
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tion5, which explicitly defines the responsibilities of the MoE and MEYS: “... 
(a) to include environmental education in the sense of sustainable develop-
ment in the basic pedagogical documents and (b) to promote the training of 
pedagogical staff in the field of environmental protection and sustainable de-
velopment.”

Environmental education as recently been enshrined in policies and strategic 
documents, funded at various levels and based on the cooperation of a range 
of actors from public administration to schools, research institutions, eco-
centers and other environmental education providers (MoE, 2024). There is a 
strong base of non-profit organizations in the country with long experience in 
developing relevant programs and with appropriate facilities; they also guar-
antee the system of quality certification (see below). Building on this tradition 
and experience, ESD is gradually moving into formal education. The non-
formal sector in the Czech context continues to ensure the continuity of envi-
ronmental education and ESD programs and contributes to the five UNESCO 
priority areas for action, as shown in Table 2.

5	 Section 13: Environmental Education, Education and Awareness-raising.
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Table 2.  A Cross Table of Five Priority Action Areas and Four Interconnected Glob-
al Challenges

Five Priority 
Action Areas

Four Interconnected Global Challenges to be Addressed

A. �Climate  
change

B. �Loss of bio-
diversity

C. �Unsustain-
able use of 
resources

D. �Inequality

1. �Advancing 

policy

Strategy on Adap-

tation to Climate 

Change in the 

Czech Republic 

(2015), chapter 

4.3.2. Education 

and awareness 

raising

Relevant documents issued by the 

Ministry of Environment: State Pro-

gramme of Environmental Education, 

Education and Awareness and Envi-

ronmental Counselling for 2016-2025, 

and  Action plan for environmental 

education 2021-2025

The curriculum 

framework creates 

an environment 

for children that 

enables everyone 

to succeed, regard-

less of their socio-

economic back-

ground, and helps 

to develop their 

unique talents and 

strengths.
2. �Transforming 

learning  

environments

Decarbonisation 

Methodology and 

funding support 

for decarboniz- 

ing educational 

infrastructure has 

been available 

to schools since 

2024.

A whole-school 

approach to 

sustainability is 

part of the general 

education policy 

recommendations.

The tradition of 

school gardens 

exists.

At the preschool 

level, the Asso-

ciation of Forest 

Schools has more 

than 160 members 

with about 3,400 

children (see 

map).

Eco-School Proj-

ect, https://ekos-

kola.cz/ 

– pupils and 

teachers work 

together to inte-

grate sustainability 

into all aspects of 

school life. They 

look at their school 

from “the floor 

to ceiling” and 

see what can be 

improved in terms 

of waste, energy, 

water, transport, 

food, biodiversity 

or climate change. 

About 400 schools 

are involved.

The uMENÍM 

Platform (“Change 

through Arts”) 

combines creative 

education and ESD, 

implementing the 

High Functioning 

Classroom ap-

proach.
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Five Priority 
Action Areas

Four Interconnected Global Challenges to be Addressed

A. �Climate  
change

B. �Loss of bio-
diversity

C. �Unsustain-
able use of 
resources

D. �Inequality

3. �Building 

capacities of 

educators

Environmental organizations provide training for both 

teachers and students individually (Club for Environmen-

tal Education,…) or through the Network of Environmental 

Education Centres Pavucina. 

The SEVER Education Centre offers teacher training in a 

one-year Specialisation Course for Environmental Educa-

tion Coordinators who will work in schools.

Traditionally, good practices are recognized and shared 

through magazines (Bedrník published by SEVER and 

Pavucina), websites dedicated to specific ESD topics 

(Climate change education, Education for responsible 

consumption), and through presentations at annual 

national conferences where environmental education 

and ESD programs are presented and discussed (these 

conferences are organized by regions and at the national 

level).

Envigogika, a peer reviewed journal on environmental 

education and ESD, has existed for 20 years.

People in Need, 

and its Varianty 

Education Pro-

gramme helps 

educators, school 

administrators, in-

service and pre-

service teachers to 

develop educational 

program     s that 

are open to all chil-

dren and that lead 

pupils and students 

to an understanding 

of context, global 

responsibility and 

respect for      oth-

ers.
4. �Empowering 

and mobilizing 

youth

The empowerment of young people is one of the edu-

cational goals in environmental education and ESD 

(development of action competence and internal locus of 

control).

MEYS is setting up 

a Youth Council, a 

new Youth Depart-

ment has been 

established, and a 

strategy for support-

ing young people is 

being prepared.
5. �Accelerating 

local level ac-

tions

The SEVER Education Centre provides teacher training 

in the School for Sustainable Living Programme: https://

www.skolaprozivot.cz/. The program uses the method 

of place-based learning. Young people and whole com-

munities learn by carrying out short-term practical local 

projects that benefit their immediate environment (public 

spaces, transport, interpretation of local heritage, etc.)

Regional authori-

ties have their own 

strategies for envi-

ronmental educa-

tion      and ESD; 

they also empower 

local actors through 

initiatives with an 

educational compo-

nent (Local Agenda 

21).
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Key Themes in ESD

Competences and Basic Literacies

In the FEP, key competences and basic literacies are at the top of the list of 
expected learning outcomes to be achieved through education; and they are 
linked to the expected learning outcomes of cross-cutting themes and educa-
tional disciplines (see Figure 3 above).

The revision process reduced the number of basic literacies to two (reading 
and writing literacy, logic and mathematics) and increased the number of key 
competences from six to eight (digital and cultural competences have been 
added)6. All the competences take ESD into account in one way or another. 
The most important, however, is the key competence for citizenship and sus-
tainability, which has several components:

	 ●	 Respect for life and the world
	 ●	 Consideration of the interconnectedness of the world
	 ●	 Working for a sustainable future
	 ●	 Responsible decision-making and action
	 ●	 Active citizenship, participation and empowerment

Competences are formed through practice and draw on the environmental (na-
ture) and social context (community represented by a group or classroom, lo-
cally by the school or community, but also globally in the wider world). This 
approach involves continuously developing values and attitudes.

6	 Other key competences include: learning to learn; communication; personal and 

social competences; entrepreneurship and work; and problem solving (besides 

competence for citizenship and sustainability).
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Cross-Cutting Themes

The newly proposed FEP defines three cross-cutting themes (instead of the 
original 6)7 that support a transdisciplinary approach to education and enable 
pupils to understand themselves, society and the world in a broader context 
and interconnectedness:

	 ●	 Well-being 
	 ●	 Society for all
	 ●	 Sustainable environment

Formal Education

The principles of ESD are embedded in the framework document Strategy for 
the Education Policy of the Czech Republic up to 2030+8 . The new FEP doc-
ument sets out the values and goals of education, the conditions for its imple-
mentation, including the school culture, and the expected learning outcomes. 
The FEP for primary education is the basis for the development of other FEP 
documents, so that the whole system is coherent (see Figure 2). In practice, 
however, some of the upper secondary school levels may receive less attention 
with regard to ESD because they are struggling with other problems, typically 

7	 The first FEP addressed environmental education and ESD in three of these six 

cross-cutting themes (environmental education, education for democratic citi-

zenship and education for thinking in European and global contexts); the newly 

revised document reflects environmental education and ESD in two of the three 

cross-cutting themes.

8	 The document states: “We want to ensure that everyone acquires the knowledge 

and skills necessary to promote sustainable development, including through 

education focusing on sustainable development and sustainable living, climate 

change, human rights, gender equality, tolerance, promotion of the culture of 

peace and non-violence, citizenship and recognition of cultural diversity, and the 

contribution of culture to sustainable development.”
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underfunding (see above).

Teacher Training

Teacher education takes place in universities. Faculties of Education are orga-
nized around subject areas, and the training of teachers in transversal issues is 
part of their undergraduate education. For pre-service teachers, there is a Com-
petence Framework for Graduate Teachers that outlines common professional 
competences – this framework was approved by MEYS in October 2023 as 
a relevant guideline for teacher training in the context of new curricula. It re-
quires competences for interdisciplinary teaching at the level of “experienced 
teacher.” Teachers will be evaluated according to this new competence frame-
work, and teacher training programs will be innovated (Novák et al., 2024).

The development of interdisciplinary competences is therefore mainly the 
subject of in-service training; teacher training programs in this area are also 
run by some of the non-governmental environmental education organizations 
accredited as further education institutions – by NGOs individually or through 
the umbrella organization for environmental education, Pavučina.

Professionalization of Environmental Education Educators

There is the position of a school environmental education coordinator who is 
responsible for integrating environmental issues into the school’s educational 
program. A teacher who is interested in environmental issues and has received 
professional training in environmental education (through various institutions 
and organizations focusing on environmental education) is appointed by the 
school principal as the school’s environmental education coordinator. He/she 
coordinates environmental education activities, organizes projects and excur-
sions, and cooperates with more discipline-oriented colleagues, the school 
management and external partners. By monitoring trends in ESD, the envi-
ronmental education coordinator can play an advisory role, helping colleagues 
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to integrate environmental issues into their teaching. The coordinator also 
ensures that the school meets its sustainability goals – the aim is to integrate 
these principles into teaching and school life (Novosák et al., 2020).

Non-Formal Education

Many schools work with local NGOs or communities on extra-curricular 
projects that focus on nature conservation and environmental restoration. 
These projects may include the restoration of waterways, the maintenance of 
protected areas, or biodiversity projects aimed at preserving local flora and 
fauna, often in partnership with environmental organizations or local govern-
ments. Non-formal education programs to promote environmental awareness 
and conservation efforts are also provided by conservation institutions, which 
include nature reserves, national parks, museums, zoos and botanical gardens. 
For example, national parks and nature reserves offer guided tours, workshops 
and interactive programs to educate visitors about local ecosystems, species 
conservation and sustainable practices. Zoos organize workshops and events 
to raise awareness of endangered species, biodiversity and habitat conserva-
tion, and the global conservation programs in which they participate. Nature 
and science museums offer exhibitions and interactive learning opportunities 
on topics such as geology, biodiversity and environmental protection. The Na-
tional Museum in Prague frequently hosts exhibitions on natural history and 
environmental issues.

The targeted use of the rich and varied educational potential of a wide range of 
out-of-school actors in the context of cross-curricular education is embedded 
in the revised Czech curriculum (General Chapter), according to which formal 
and non-formal or out-of-school education are closely linked.
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Social Partnerships

Regional and local actors play an important role in place-based learning pro-
grams, which draw on the local resources, culture, history and natural envi-
ronment of the region, thereby strengthening the link with the place where 
the pupils or students live – and developing their deeper understanding of and 
responsibility for the environment and its sustainable development. Some 
schools form partnerships with local actors to connect their pupils with real 
activities in the region, and encourage their active engagement in local com-
munities (such as the School for Sustainable Living program; see above).

Partnerships with school stakeholders are formed through the Eco-Schools 
Network which has existed in the Czech Republic for 15 years and includes 
some 400 Eco-Schools, from kindergartens to secondary schools, involving 
60,000 students (the program is managed by Tereza, a non-profit organiztion 
specializng in environmental education). Eco-Schools promote a whole-school 
approach through practical steps that schools can take to reduce their environ-
mental impact, such as managing waste, saving energy or tending the school 
garden. Pupils/students work together with teachers and other staff to make 
sustainability a priority in everyday school life – through active participation 
in school programs and extra-curricular activities they develop knowledge and 
skills in sustainability and environmental responsibility, as well as social skills 
such as cooperation, critical thinking, decision-making and project manage-
ment.

Indicators

At the national level, indicators are linked to environmental education poli-
cies, and are explicitly described in the action plans of the relevant strategies 
(MoE, 2021). These indicators are designed and used to reflect the achieve-
ment of strategic objectives. However, there is insufficient evidence to evalu-
ate these indicators: quantitative data on environmental education or ESD 
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are often incomplete, making it difficult to evaluate aggregate indicators. The 
available information is based on the data on environmental education activi-
ties provided by the Network of Environmental Education Centres Pavučina – 
processed by the Czech Environmental Information Agency in the Statistical 
Yearbook on the Environment (cf. the following Tables 3–6, CENIA, 2022, 
pp. 375-389, summarized).

Table 3  Environmental Education Programs Within the Network of Environmental 
Education Centres (Pavučina) - Daily

Level of education
Number of 

events
Number of 

participants
Number of 

hours

Number of 
participant 

hours
- for kindergartens 3 033 56 334 4 876 94 789
- for primary schools 5 642 110 216 14 342 284 152
- �for secondary 

schools
263 6 582 824 18 983

Source: CENIA, 2022.

Table 4  Environmental Education Programs in the Framework of the Network of 
Centres of Environmental Education (Pavučina)  – Residential

Level of education
Number of 

events

Number 
of partici-

pants

Number of 
hours

Number of 
days

Number of 
participant 

hours
- for kindergartens 14 271 239 53 4 879
- for primary schools 508 12 145 10 114 1 905 250 442
- �for secondary 

schools
71 1 910 1 401 250 40 430

Source: CENIA, 2022, pp. 380–382.



83 Status, Trends and Issues of Education for Sustainable 
Development (ESD) in the Czech Republic

Table 5  Environmental Education Programs in the Framework of the Network of 
Centres of Environmental Education (Pavučina) – for Adults

Target group / 
type of activity

Number of 
events

Number of 
participants

Number of 
hours

Number of 
participant 

hours
pedagogical staff 

and other educators 

/ educational pro-

grams

3 033 56 334 4 876 94 789

pedagogical staff 

and other educa-

tors / specializ ation 

studies

5 642 110 216 14 342 284 152

adult non-teaching 

staff / all activities
263 6 582 824 18 983

Source: CENIA, 2022, pp. 383–386.

Table 6  Other Extracurricular and Awareness-Raising Environmental Education Ac-
tivities Held Within the Network of Centres of Environmental Education (Pavučina)

Number of clubs Number of members
regular clubs for children 205 2 547

Number of events Number of participants
non-regular activities for 

children
547 16 163

public awareness events 938 258 771

Source: CENIA, 2022, pp. 386–389.

Financial support for these projects was provided by the MoE – the data on 
the amount of support for environmental education projects/programs, consul-
tancy and volunteer work shows that 15 million CZK (almost 600,000 EUR) 
was paid per year between 2019 and 2022. At the same time, the National 
Programme of the State Environmental Fund of the Czech Republic covered 
related investment and non-investment expenditures (65 and 53 million CZK 
in 2022, respectively) (CENIA, 2022, pp. 390, 392).
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Features of Environmental Education and ESD

Tradition and high-quality expertise

In the Czech Republic, educational issues are often part of environmental 
studies; there is no accredited study program specifically dedicated to environ-
mental education and/or ESD within pedagogical faculties. However, there are 
several academic institutions developing environmental education and ESD 
pedagogy within other disciplines which also provide guidance for practice. 
ESD experts also play an important role in evaluation, as NGOs compete for 
quality and limited resources. As a result, these experts are internationally rec-
ognized and publish in national and international journals (based on the expe-
rience of the Brno research team, the Czech Republic became the host of the 
World Congress on Environmental Education, WEEC in 2022). To put this ex-
pertise into practice, environmental NGOs work closely with universities and 
academia; for example, the scientific board of Tereza is made up of experts 
from these institutions.

Based on this independent expertise, pedagogical methods and tools for en-
vironmental education and ESD are being developed in the context of non-
formal education. Advice on how to implement environmental education in 
schools is elaborated in the Recommended Learning Outcomes for Environ-
mental Education, which cover the areas of environmental awareness, princi-
ples, problems and issues, research skills and action strategies. This document 
has been used to outline Targets and Indicators for Environmental Education 
and Awareness in the Czech Republic in 2011 – formulating environmental 
education goals for different target groups and proposing appropriate proce-
dures for evaluating the achievement of these goals and the effectiveness of 
environmental education. The latter document provides tools to assess the 
following indicators of environmentally relevant areas of competence devel-
opment: relationship to nature, relationship to place, ecological processes and 
patterns, environmental problems and conflicts, and willingness to act for the 
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environment. Competences within these areas are defined, and indicative ex-
amples of assessment options or indicators are described. This publication is 
intended to serve as a guide for educators and policy-makers in the implemen-
tation and evaluation of environmental education programs, usually on a non-
formal basis.

These principles are not yet fully reflected in the formal system, but new 
methodological materials are being developed. The Environmental Education 
Self-Evaluation Methodology for Schools (Činčera et al., 2016) aims to help 
schools identify strengths and weaknesses in the implementation of environ-
mental education, thus contributing to the development and effectiveness of 
the educational process. The Methodology for Assessing Students’ Environ-
mental Literacy (Činčera & Kroufek, 2021) provides a standardized procedure 
for assessing the environmental literacy of children on the second level of 
primary school (ISCED 2), making it possible to compare the performance of 
pupils at different ages and to evaluate the success of public support for envi-
ronmental education.

Evaluation results are used to prioritize funding; research is also an important 
factor in the development of educational strategies. Practice (design and im-
plementation of environmental education and ESD programs) is thus strongly 
influenced by the academic approach; the professional dialogue on desired 
learning outcomes and relevant pedagogical methods in this field is supported 
by the peer-reviewed journal for environmental education and ESD, Envigogi-
ka, which has existed for 20 years.

Grassroots initiatives and collaborative networks

Interest in environmental issues among the population of the Czech Republic 
is spontaneous (Krajhanzl et al., 2018), and non-formal education programs 
are systematically supported by state institutions. However, the willingness to 
provide this support varies according to the priorities of the (changing) gov-
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ernment. Non-formal activities are not yet systematically included in school 
curricula. Despite these obstacles, a relatively dense network of eco-centers 
and environmental youth clubs has developed over time, and even those NGOs 
that are not primarily focused on education have educational programs along-
side other activities. NGOs compete for limited resources. However, some of 
them have been working continuously for decades and carry out many activi-
ties in the field of environmental education and ESD (see Tables 3-6 above).

NGOs are aware of the added value of networking, for example through the 
Network of Environmental Education Centres, Pavučina, a national NGO 
environmental education association with over 45 member organizations. 
Pavučina is a place for cooperation and exchange of experience. It supports 
its members in achieving high quality environmental education. It also advo-
cates and negotiates for the implementation of environmental education at the 
national level and in cooperation with other partners (Novák et al., 2024). The 
network, through its member organizations, is also accredited for pre-service 
and in-service teacher training provided by its member organizations.

A whole-school approach is being gradually introduced

A whole-school approach to sustainability is part of the recommendations 
for schools in the Long-Term Plan for Education and the Development of the 
Education System of the Czech Republic (2023-2027), and the Action Plan for 
Environmental Education 2021-2025.

The whole-school approach to sustainability has also been included in the 
General Chapter of the revised curricula. Schools are encouraged to ensure 
that this theme is present in all relevant aspects of the institution, thus shap-
ing the school culture. Some of them provide facilities and/or environments 
for relevant activities. However, there is less emphasis in the formal curricula 
on factors such as relations with external actors, use of local knowledge and 
resources, and flexibility of learning formats, which are supportive conditions 
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for competence development.

There is a tradition of school gardens in the Czech Republic, which has in-
spired many schools to create nature classrooms. These outdoor spaces pro-
vide students with hands-on learning experiences related to ecology, biology 
and agriculture. By engaging directly with their environment, students develop 
a greater understanding of natural processes, sustainability and biodiversity. In 
school gardens, students have many opportunities to develop their ecological 
literacy. These activities help students understand the importance of conserv-
ing biodiversity and adopting environmentally friendly practices in everyday 
life. Meanwhile, the MoE is trying to increase the number of schools actively 
working on decarbonizing school infrastructure and practicing climate educa-
tion (see below).

The role of ESD in supporting regional sustainability transformation

The education system in the Czech Republic is relatively decentralized, with 
a high degree of school autonomy, and the competencies of municipalities and 
regions are significant. These actors also have a number of legitimate interests 
related to school education, as the level of education in a given municipality 
or region significantly affects its overall prosperity, competitiveness and the 
satisfaction of its citizen (Kitzberger, 2015). However, the opportunities to 
establish secondary and vocational schools whose graduates would serve the 
region are not sufficiently exploited; in general, the potential of these types of 
schools to contribute to concrete paths of sustainable development is rather 
neglected (see above).

This objective has been taken up by universities, including teacher training 
institutions. For example, at the Jan Evangelist Purkyně University in Ústí nad 
Labem (UJEP), one of the strategic projects of the Just Transition Operational 
Programme aims to mitigate the social and environmental impacts of the tran-
sition process (as the Ústí nad Labem region is one of the regions structurally 
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affected by coal mining and energy production). The project aims to improve 
the quality of education, the quality of decision-making, and the quality of 
life of the region’s inhabitants. In addition to developing the theoretical back-
ground, UJEP is building an environmental center that will provide opportuni-
ties for environmental education and outdoor activities. UJEP will involve its 
students in reflecting on regional and local environmental/social issues, which 
should enrich the environmental themes in the relevant FEPs.

Trends and Issues in ESD

Trends

Strong top-down support for bottom-up initiatives and quality assur-
ance 

The MoE coordinates a system of environmental education and counselling, 
which it regards as an important preventive instrument of environmental pol-
icy. The system is embedded in policy and strategy documents, and is based 
on the cooperation of a range of actors from public administrations, schools, 
research institutions, eco-centers and other providers of environmental educa-
tion. It is supported by differentiated funding programs that provide incentives 
for the work of environmental education centers and their networks, for en-
vironmental consultancy and for public information, education and commu-
nication. The development of methodologies that are certified by the relevant 
government agencies (usually MoE, more recently by MEYS) is based on the 
link between academic experts and practice. Coordination of environmental 
education at the national level is the responsibility of the Unit of Voluntary 
Instruments and Cooperation with NGOs (MoE, 2024), and recently ESD has 
also received more attention at MEYS. Top-down support is also driving the 
following trends.
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The Pavučina Network of Environmental Education Centres is considered 
an official network and a partner of state institutions such as the MoE. Since 
1999, it has been helping to meet the guidelines for excellence in environ-
mental education (in cooperation with experts) and is responsible for issuing 
quality certificates to environmental education centers, based on a methodol-
ogy approved by the MoE and the expertise of the auditors. The certification 
scheme examines the requirements for high quality environmental education 
in all aspects of relevant programs, professional development of environmen-
tal educators, and organizational and environmental management. There are 
already 28 educational centres certified for quality environmental education.

Out-of-school learning recognized as an innovative pedagogical ap-
proach

As environmental education is a driving force in the transition towards ESD, 
the development of sensitivity towards nature is one of the important educa-
tional goals. Based on a thorough literature review summarizing the results 
of research on children’s contact with nature from around the world (Daniš, 
2016), comprehensive materials and programs for outdoor learning have been 
developed (https://jdeteven.cz/). Opportunities for outdoor learning in differ-
ent subjects, such as mathematics, have also been explored (https://ucimesev-
enku.cz/). 

These achievements are reflected in the Action Plan 2022–2025 to the SPEE-
AC for 2016–2025, which focuses in particular on the area of research into 
barriers to the development of outdoor learning. It aims to ensure, through 
the National Pedagogical Institute, the dissemination of valid methodological 
materials to support outdoor learning – together with place-based learning, cli-
mate education and other emerging environmental education and ESD themes 
and approaches. 

Methodological materials to support outdoor learning will be developed in one 
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of the model SEPs that will deal with outdoor learning in detail. The meth-
odological support for primary and secondary schools will provide materials, 
exemplary practices and a portfolio of learning activities for outdoor learning 
and contact with nature.

Climate education – A new strategic priority

In Czech schools, climate change is usually dealt with only marginally, and 
mainly in the form of explaining scientific facts. According to experts, this 
is not enough given the complexity and magnitude of the impact of climate 
change on the lives of the next generation. The inclusion of climate change in 
primary and secondary school curricula is being prepared by MEYS, while the 
MoE’s environmental education strategies have made climate change and its 
methodological understanding a clear priority in recent years (MoE, 2024).

This emerging issue has already attracted attention, particularly in the NGO 
sector – the comprehensive Facts for the Climate website aims to provide data 
and information in a form accessible to the public (the project leader won an 
award for communicating of the climate change in 2020). The non-formal sec-
tor is also a driving force in the field of climate education: the new Teaching 
about Climate portal was developed by seven organizations, including People 
in Need, Tereza, and Teachers for Climate (People in Need, 2022). The teach-
ers and practitioners involved develop programs and share and disseminate 
good practice through annual conferences. The NGO, People in Need, has 
developed and implemented several "How to understand climate change" pro-
grams for teachers who want to address climate change in their classrooms. 
The behavioral aspects of this research are based on data from independent re-
search on how to effectively engage young people in tackling climate change 
(provided by the NGO, Green Dock).

The increasing focus on the topic of climate change, both thematically and 
methodologically, includes efforts to improve the educational infrastructure 
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through the development of the Decarbonisation methodology by the MoE. 

Internationally recognized SDG 12 educational Materials 

Education for Sustainable Consumption has been supported by a comprehen-
sive set of expert and teaching materials for schools that reflect the rapidly 
evolving research topic. The pedagogical tools and methodologies, designed to 
systematically develop knowledge and competences for sustainable lifestyles, 
have been tested and evaluated in Eco-Schools practice. They now provide 
incentives and opportunities for teachers to train, mentor and peer support 
relevant educational programs. The description of the good practice has been 
included in the United Nations University (UNU) publication on the experi-
ences from the Regional Centres of Expertise Network (RCE) network (RCE 
Czechia, 2023). Subsequently, the potential of futures thinking was explored 
in the context of eco-design, which combines a technological perspective with 
the anticipation of (sustainable) needs of society and individuals. Method-
ological sheets for the implementation of this type of education at primary and 
secondary school level have been developed (Dlouhá, 2023).

ESD intersects with related themes in the context of the SDGs 

The Czech government paid attention to the SDGs soon after their adoption by 
the UN, and developed the Strategic Framework of the Czech Republic 2030 
(the Czech SDG strategy approved in 2017). Its implementation document 
emphasizes the importance of ESD, and delegates responsibility for cross-
cutting issues (as a basis for the development of transversal competences) to 
MEYS and the Ministry of Foreign Affairs. Thus, global education (previ-
ously separate) has been recognized as a constitutive element of ESD, sharing 
some of its themes. According to the Strategy on Education and Awareness for 
Global Development 2018–2030, global education is thematically intertwined 
with education for sustainable development and citizenship education, but 
emphasizes the global aspect. The main themes of global education are the in-
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terconnectedness and interdependence of the world; the diversity of the world; 
the environment; poverty and inequality; human rights; peace and conflict 
resolution. Global education, together with environmental education, forms 
two (of three) cross-cutting themes defined in the FEP (these are: society for 
all, sustainable environment – and the third is care for well-being).

The intersections between creativity, action and sustainability competences 
have also been explored in collaboration with academic institutions and cre-
ative/arts education associations. Despite many practical efforts in this direc-
tion and several academic papers elaborating the theory, the results have not 
yet been fully implemented in practice (Dlouhá & Henderson, 2022; Hender-
son & Dlouhá, 2021; Henderson et al., 2021).

Issue/Risks/Threats

Voluntary programs affect a minority of the population 

The long tradition of environmental education and ESD is an advantage of the 
Czech system, but has some shortcomings. As the programs are voluntary, the 
range of motivated participants is relatively narrow. These programs are also 
usually attended by those who can afford to participate, that is, children from 
middle (and upper) class families, which excludes some social groups – those 
from socially disadvantaged backgrounds have no opportunity for this type of 
activity. The current system of financial support for environmental education 
programmes for schools from the National EE Network programme allows for 
the participation of a maximum of 3% of pupils nationwide; to increase this 
number to 20% would require a fourfold increase in funding: EUR 1.2 million 
per year (SSEV Pavučina, 2020).

Competitive school environment – A barrier to majority participation

In addition, parents often demand a career-oriented education, and the over-
all competitive environment promoted by the schools themselves is based on 
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individualistic patterns of thinking that students adopt. As a result, the major-
ity of the population does not receive sufficient information to understand the 
problem and the incentives for pro-environmental behavior; environmentalists 
then form a more or less isolated social bubble. The gap between proponents 
and opponents is widening, and this divide is reflected in the political sphere, 
where supporters of different political parties hold irreconcilable views.

Complexity of ESD within discipline-based teacher education pro-
grams

Sustainability is a complex interdisciplinary issue, and its inclusion in the cur-
riculum remains a major challenge to effectively develop students’ potential. 
Its implementation is particularly challenging for teacher education, as it re-
quires an innovative approach. In pre-service education, teachers are mainly 
trained in discipline-oriented programs (e.g., at the Pedagogical Faculty in 
Prague). The Competence Framework for Graduate Teachers postpones the 
ability to deal with multidisciplinary problems to the level of experienced 
teachers (MEYS, 2023b) – so this is a challenge for their professional devel-
opment. 

Universities also have specialized interdisciplinary programs, some of which 
develop qualifications in education and training. However, not in the field of 
ESD – they are mostly focused on social issues (there are programs such as 
Social Pathology and Prevention; Educational Care of the Elderly; Special 
Pedagogy – Counselling), arts (Special Pedagogy – Drama Therapy; Pedagogy 
of Prevention Through Movement; Gallery Pedagogy and Art Mediation) or 
ICT (Information and Communication Technologies in Education). The social 
pedagogy program, Modernising Education through Diversity and Inclusion, 
was developed by the Masaryk University in Brno in cooperation with sev-
eral departments of its Faculty of Education and higher education institutions 
abroad. The program was created to meet the needs of potential international 
applicants looking for English-language courses.



94 Status, Trends and Issues of Education for Sustainable 
Development (ESD) in Highly Competitive Countries:
Country Reports and International Comparison

Lack of space in curricula and limited use of appropriate pedagogical 
methods

The FEP provides space for environmental education and ESD mainly through 
the cross-cutting themes defined in the FEP (i.e., sustainable environment, 
society for all, and care for well-being). However, the time allocated in the 
school curriculum may not be sufficient to develop relevant competences (in 
particular the key competence for citizenship and sustainability), as there are 
competing demands for other subject areas. The responsibility for deciding 
on a cross-curricular (rather than a disciplinary) focus lies with the schools, 
which should specify this orientation in the School Education Programmes.

Non-formal education programs complement SEPs where necessary, but the 
results of non-formal learning are not yet accepted by the formal system – 
which on the other hand lacks incentives for active learning and the use of 
relevant pedagogical methods in practice. The 2022/23 Report of the Czech 
School Inspectorate states that in primary schools 

“... the use of organisational forms of teaching does not 
satisfactorily support pupils’ activity. Teachers most of-
ten use the purposeful frontal form of work or frontal 
organisation of teaching combined with independent 
work by pupils, less often group work or teaching in 
pairs. The proportion of observed lessons in which one 
or more pupils were passive was 9% in frontal organisa-
tion combined with independent work, 18% in purposeful 
and 57% in ineffective frontal organisation, in all cases 
several times higher than in varied or cooperative learn-
ing organisation. Not providing enough opportunities for 
students to engage in meaningful active learning at school 
places the responsibility for their education on their par-
ents. This may be one of the reasons why further educa-
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tional opportunities are negatively affected, especially 
for pupils from low socio-economic backgrounds” (CSI, 
2023, pp. 60–61) (see Figure 4 above).

Leading to a qualification, but implementation experience remains 
limited

Environmental educator has recently become one of the professions in the 
Ecology and Environmental Protection Group of fields as defined by the Na-
tional Register of Qualifications.9 Graduates will be able to demonstrate their 
competences and obtain an official qualification – linked to employment op-
portunities (these competences are: Knowledge and understanding of environ-
mental and ecological issues and of the system of Environmental Education 
and Awareness (EEA) in the Czech Republic; Preparation and management of 
environmental programs; Planning of personal professional development; Se-
curing financing and marketing of environmental programs; and Observance 
of the principles of occupational health and safety and accident prevention in 
the implementation of environmental programs). However, there is little expe-
rience with the process so far (Novák et al., 2024).

Challenges in assessing ESD learning outcomes 

The issue of evaluation is one of the fundamental conditions for the imple-
mentation of environmental education and education for sustainability – dem-
onstrating its effectiveness is central to the research developing around these 

9	 The aim of the National Qualification System is to create an environment that 

supports the comparability of outcomes from different educational pathways. For 

each qualification, a qualification standard is drawn up as a structured descrip-

tion of competences, and an assessment standard is drawn up as a set of criteria 

and procedures for assessing these competences. The web portal of the National 

Register provides a sitemap with information on individual qualifications, au-

thorising bodies and means of acquiring qualifications.
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concepts today. In this respect, relevant studies show that research leads to 
encouraging improvements in pedagogical practice, resulting in an increase in 
students’ environmental awareness, their ability to rethink their preconceptions 
and to tackle complex environmental problems. On this basis, they are more 
likely to consider environmental issues as a personal challenge and to main-
tain newly acquired desirable habits in the long term. However, ESD assess-
ment methods face many challenges, including the fact that various biases and 
a variety of psychosocial factors are often not considered, which affects the 
results. For example, it is necessary to take into account cultural values, emo-
tional involvement and other conscious and unconscious, specific and general 
factors that act as stimulators or inhibitors of pro-environmental change and 
make it difficult to measure the impact of ESD (Dlouhá & Dlouhý, 2025).

Assessment that produces comparative results is particularly needed in formal 
education, where schools are responsible for delivering expected outcomes in 
terms of the competences of their pupils and students. However, the assess-
ment methods used in this context are not fully suitable for ESD evaluation. 
Current quality control mechanisms were developed in accordance with the 
text of the Education Act, and the Czech School Inspectorate evaluates the 
quality of education on the basis of publicly available evaluation criteria ap-
proved by MEYS. Evaluating the learning outcomes of individual learners is 
the responsibility of the school, but the methodology of competence-based 
teaching, including the system of evaluating the results, is still being devel-
oped. In practice, teachers focus on what is required (and assessed) as a pre-
requisite for further study, usually at upper secondary or tertiary level.
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Conclusion

The Czech Republic has a long tradition of environmental education, which 
has now reached a certain quality and recognition at the academic level. How-
ever, although many environmental education centers exist and are supported 
by the government, this type of education is far from mainstream. For a long 
time, the formal education system has not accepted education for sustainable 
development as a leading paradigm, partly for political reasons, and this has      
only begun to change recently, mainly due to pressure from abroad. Recent 
strategic documents and international commitments of the Czech Republic en-
visage curricula in which ESD is fully integrated, and this goal is included in 
a curriculum revision process that is currently underway. The revision has the 
ambitious goal of substantially changing the education system and introducing 
some new methodological tools (e.g., for interdisciplinarity, assessment, etc.); 
however, the Model School Education Programmes that would put this im-
pulse into practice are not yet available (so it is not clear whether the strategic 
ambitions will be fulfilled in reality).

When (and if) the competence-based education system is fully operational, 
education will face new challenges for which it is not yet prepared. In the con-
text of even more pressing environmental problems, such as climate change 
and loss of biodiversity, and (often related) changes in society, we need to ask 
how far only partial adjustments to the school curriculum can be effective. At 
some point, we will need to seek a complete change to the system. This is in-
creasingly being discussed in professional circles, with many authors express-
ing the belief that education for sustainability needs new, modern, alternative 
and innovative practices and methods to achieve its goals, and some even 
speak of a new learning culture or pedagogy as such (Riess et al., 2022). This 
deeper change in the education system, which would be put into practice, is 
unlikely in the current conditions in the Czech Republic.
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